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Dearham School History Curriculum LTP 2022-23 
 

 
Nursery 
Autumn  

ELG: Children talk about past and present events in 

their own lives and in the lives of family members. 

They know that other children don’t always enjoy the 
same things, and are sensitive to this. They know about 

similarities and differences between themselves and 

others, and among families, communities and 

traditions. 

(EYFS bring in a historical element to their topics and 

planning over the year including Bonfire Night and Guy 

Fawkes, Our village and before we were born). 

Who is in our family? Why is our family unique? 

Draw pictures of our families and talk about them. Look at 

family tree and discuss other people before us.  Focus on 

how people change over time. -Key Vocabulary, Parents, 

Grand Parents etc… 

What happens on Bonfire night? 

Christmas- the birth of Jesus, Locating special events on a 

simple timeline 

Understanding where we are now. The Toy Maker book. 

Looking at toys from the past.     Reading stories with a 

historical aspects 

 
 
 

 
Spring 

Things from the past.- photos, 

objects and things to explore and 

discover 

 

Guess what is in the suitcase- 

children will spend time discussing 

what is in the old suitcase 

representing a time, place, object or 

person from the past.  

 

Historical Vocabulary used 
throughout 

 
Summer 
What did houses used to look like? 

- linked to fairy tales and stories 

 

Which people help us? 

Families and their jobs, the lives of families  

Looking to the future what would you like to be 
when we grow up- link to timelines 
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Reception  
Autumn-Ourselves  
Making a photo book about their family, who they are, how 

they are related, how old they are 

Halloween and Bonfire Night  Finger Gym – wrapping 

elastic bands around mini squash in 1 minute,  

Painting pumpkins & cutting shapes for features,  Pumpkin 

play doh – sticks, black beans, orange doh, Manipulating 

sparkly pipe cleaners into cutlery holders, Night sky play 

doh – black, sparkly doh, Firework pattern printing with 

straws/cardboard tubes, Guy Fawkes, 

 

Small World topic- Castles      Christmas.  

Through discussions, teacher led activities, stories, games 

and videos and based upon continuous provision, 

children’s interests and the children’s understanding. 

Remembrance Day – Poppy finger prints,  Cbeebies video 
clip to mark 2 minutes silence 
 
 
 
 
 

Spring- Easter  

 

Life cycles- ordering events in life- 

both human and animal, using 

vocabulary through the passage of 

time 

 

Summer- What makes our village special? 

 

The Queens birthday in June- linking on to 

Kings and Queens/ the Royal family  

What happened before I was born?  Looking 

at the past and a focus on ‘Grandparents’ and 

their life 
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History: Year One and Two 
 
 

Key Question Ancillary questions and content focus History National Curriculum Subject 

Coverage 

Learning outcomes in relation to 

both knowledge and understanding, 

historical skills, vocabulary 

development and key subject 

concepts 

What happened in The 

Great Fire of London? 

(Cycle A) 

Comparing London past and present. 

How did the great fire of London Start? 

What happened in London as the fire 

spread? 

Why did the fire spread so quickly and take 

so long to put out? 

What was life like in 17th Century London.  

Events of the Great Fire- timelines- 

chronology 

How we know about the Great Fire and 

what happened after it? 

Who was Samuel Pepys and why was he 

important? 

Pupils should be taught about: 

-events beyond living memory that are 

significant  nationally  or  globally  [for  

example,  the Great  Fire  of  London,  the 

first  aeroplane flight  or  events  

commemorated through festivals  or  

anniversaries] 

 

 
  
 

Identifying events from the past 

Recognising the events of the great fire 
of London 

Understanding that the great fire began 
in a bakery 

Describing the events which happened 
in 1666 

Recalling the events of the great fire  

Comparing and contrasting evidence 

Sequencing the events of the great fire  

 

Identifying significant people- Samuel 
Peps and the role he played in 
recording the events  

 

What were seaside 

holidays like in the 

past? 

(Cycle A) 

 

 

Can I identify features of a seaside holiday? 

Can I use photographs to find clues as to 

what seaside holidays were like in the past? 

 

Can I find out when and how seaside 

holidays became popular? 

Pupils should be taught about: 

-events beyond living memory that are 

significant  nationally  or  globally  [for  

example,  the Great  Fire  of  London,  the 

first  aeroplane flight  or  events  

commemorated through festivals  or  

anniversaries] 

Identifying what seaside holidays were 
like in the past. 

Recognising the features of a seaside 
holiday. 

Comparing seaside holidays. 

Using photographs to find out about 
holidays in the past. 



4 
 

 

 

 

 

 

 

 

 

Can I find out what seaside holidays were 

like 100 years ago?  

 

Can I order seaside holidays in 

chronological order?  

 

Can I compare seaside holidays now and in 

the past? 

 

Can I compare a seaside holiday in 

Blackpool to Silloth? 

 

Who was Grace Darling and why was she 

significant? 

Who is she and why is she still 

remembered? 

Significant events in her life- timeline. 

What was the impact of her achievements? 

Changes within living memory. Where 

appropriate, these should be used to reveal 

aspects of change in national life 

The lives of significant individuals in the 

past who have contributed to national and 

international achievements 

 

To order seaside holidays chronological 
order.   

 

 

Identifying significant people- Grace 
Darling 
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Who am I? 

(Cycle A) 

All about me 

Ordering events chronologically 

What is a family tree? 

What differences are there between our 

childhood now and our grandparents’ 

childhood? 

To talk about things that have happened in 

the past, present and future. To draw family 

trees. 

 

 

Pupils will be taught about:  

Changes within living memory. Where 

appropriate, these should be used to reveal 

aspects of change in national life 

The lives of significant individuals in the 

past who have contributed to national and 

international achievements 

 

Talk about things that have happened 
to me, my family and friends.  
 
Talk about things that have happened 
in the past. I can sequence events.  
 
Use vocabulary relating to the passing 
of time e.g. today, yesterday, past, old, 
new.  
 
Look at different sources of information 
from the past.  
 

What was Neil 

Armstrong and why 

was he very brave 

people? 

What was Ernest 

Shakleton and Robert 

Scott famous for? 

(Cycle B) 

 

What would we need to take with us on a 
voyage of discovery?  
  

Who was Neil Armstrong and why do 
we talk about him today?  

  What would it be like to be a 
spaceman?  

 Who do you know that’s famous and 
what can you find about them?  

  Can you create a space painting or a 
painting of an old ship sailing on the 
sea?  

  Why would Ernest Shakleton’s & 
Robert Scott’s voyages/ expedition 
have been very dangerous?  

 

Pupils should be taught about: 

 

Changes within living memory. Where 

appropriate, these should be used to reveal 

aspects of change in national life 

The lives of significant individuals in the 

past who have contributed to national and 

international achievements 

 

During the enquiry pupils will have 

opportunities through the application 

and analysis of a wide range of 

historical skills and resources to: 

Describe the achievements of Neil 

Armstrong, the qualities he possesses 

and give reasons why he is 

recognised as the world’s greatest 

living explorer; 

Identify and recognise the main 

motives of the explore Ernest 

Shakleton, describe what he achieved 

and give reasons to help understand 

why he was able to accomplish what he 

did; 
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  How did Neil Armstrong make our 
world a better place?  

  Reflection: What would you like to 
become famous for and why?  
 

 

Describe and suggest reasons to help 

explain why the achievement of Neil 

Armstrong was so significant in the 

history of mankind and what enabled 

him to accomplish what he did; 

Recognise, observe and suggest 

reasons for the particular challenges 

explorers venturing to Mars will face 

and explain the personal qualities they 

will require to complete the expedition 

successfully; 

Through personal research, describe 
the achievements of another major 
explorer and identify, give reasons 
and begin to explain the ways of life of 
most people in the historic period in 
which they lived. 
 

What makes a great 

King & Queen?  

(Cycle B) 

What is the role of a monarch? 

Who are the significant British monarch? 

What is a family tree? 

What were Richard III’s secrets? 

Who was Elizabeth I and Queen Victoria and 

how were they different?  

 

 

Pupils should be taught about: 

Changes within living memory. Where 

appropriate, these should be used to reveal 

aspects of change in national life 

 

The lives of significant individuals in the 

past who have contributed to national and 

international achievements 

 
Understand what a monarch is and 
the qualities needed to be a good 
monarch. 
Talk about what a good monarch 
would do in different situations. 
Think of some rules and laws that I 
might create if I were a monarch. 

 
Understanding of the chronology of 
various significant British kings and 
queens, and be able to place some in 
the correct order.  

Recall some key facts about the 
different monarchs studied in this unit 
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and make comparisons between the 
lives of Elizabeth I and Queen Victoria.  

Talk about how we know about the 
lives of some significant people in 
history, such as Richard III and use 
historical facts to support their opinion 
about them.  
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Year Three  

 
Key Question Ancillary Questions and content focus History National Curriculum Subject 

Coverage 

Learning outcomes in relation to 

knowledge and understanding, 

historical skills, vocabulary 

development  and key subject 

concepts 

Who first lived in 

Britain? 

 

 

How do people often imagine the Stone Age 

to be like? 

Who left their footprints on the beach and 

what were they doing there? 

What clues help archaeologists reconstruct 

how people might have lived in Stone Age 

Britain? 

Why did Stone Age Britons spend most of 

their time living in camps rather than in 

caves? 

Why was the Red Lady of Paviland so 

important? 

How were people living in Britain at the end 

of the Stone Age compared with the 

beginning? 

Pupils should be taught about: 

 changes in Britain from the Stone Age 
to the Iron Age  

 

 

Identifying 

Recognising 

Describing 

Observing 

Recalling 

Comparing and contrasting 

Sequencing 

Categorising 

Reasoning and interpreting 

Synthesising 

Understanding through explanation 

Justifying 

Developing conclusions 

Why did the Stone Age come to an end 

about six thousand years ago? 

Why was the Amesbury Archer so 

important? 

Why do people build monuments? 

Pupils should be taught about: 

 changes in Britain from the Stone Age 
to the Iron Age  

 

 

Identifying 

Recognising 

Describing 

Observing 

Recalling 

Comparing and contrasting 

Sequencing 

Categorising 
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Why did Bronze Age people build 

monuments at Merrivale? 

Who was buried in the cist at Merrivale? 

 

Reasoning and interpreting 

Synthesising 

Understanding through explanation 

Justifying 

Developing conclusions 

How can we recognise Iron Age hill forts 

today? 

What might hill forts have looked like when 

they were first built? 

How do we know that life wasn’t always 

very peaceful in the Iron Age? 

 

Pupils should be taught about: 

 changes in Britain from the Stone 
Age to the Iron Age  

 

 

Identifying 

Recognising 

Describing 

Observing 

Recalling 

Comparing and contrasting 

Sequencing 

Categorising 

Reasoning and interpreting 

Synthesising 

Understanding through explanation 

Justifying 

Developing conclusions 

How did the arrival of 

the Romans change 

Britain and impact our 

local area? 

 

Why did Emperor Claudius invade Britain? 

Why did the Romans almost lose control of 

Britain? (War with Boudica) 

Why was it so important to Claudia Aelius 

that her friend Lepidina Cerialis came and 

visited her? 

Why were Claudia and Lepidina living in 

Vindolanda (Hadrian’s Wall) 

Pupils should be taught about: 

 the Roman Empire and its impact on 
Britain 

 
 A local history study: a study over 

time tracing how several aspects of 
national history are reflected in the 
locality (this can go beyond 1066)  

 

Identifying 

Recognising 

Describing 

Observing 

Recalling 

Comparing and contrasting 

Sequencing 

Categorising 

Reasoning and interpreting 

Synthesising 
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How do we know so much about the towns 

the Romans built in Britain? 

Why did the Romans organise gladiatorial 

games? 

Why was Hadrians Wall built? 

What features are still visible today in 

Maryport from the Romans? 

Understanding through explanation 

Justifying 

Developing conclusions 

 

 

Year 4  

Key Question Ancillary Questions and content focus History National Curriculum Subject 

Coverage 

Learning outcomes in relation to 

knowledge and understanding, 

historical skills, vocabulary 

development and key subject concepts 

Who were the Anglo 

Saxons and how do we 

know what was 

important to them? 

 

Who were the Anglo-Saxons and how do we 

know what was important to them? 

Who were the Anglo Saxons? 

Why did the Romans leave Britain? 

What did the Anglo Saxons settle in Britain? 

What was it like in an Anglo-Saxon village 

and why didn’t they choose to live in the 

towns the Romans left behind? 

Who was Alfred the Great? 

How did Anglo-Saxons find out about 

Christianity?  

Pupils should be taught about: 

 Britain’s settlement by Anglo-Saxons 
and Scots 

 

 Interpret both primary and secondary 

sources of evidence to describe and 

explain what occurred in AD 410 that 

contributed to the Romans abandoning 

Britain forever; 

 Empathise with the situation and 

feelings of Emperor Honorius in AD 410 

and make a judgment about why the 

Romans left Britain and the emotions 

the Emperor may have expressed; 

 Describe and explain why Anglo-

Saxon settlers created village 

communities in the countryside rather 

than living in the towns that the 

Romans had vacated when they 

withdrew from Britain, and evaluate 
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What does Sutton Hoo tell us about the 

Anglo Saxon world? 

 

the advantages and disadvantages of 

living in this way compared with 

occupying the existing towns; 

 Identify and describe a number of 

Anglo-Saxon gods and explain why the 

beliefs and religious practices of the 

Anglo-Saxons were called pagan; 

 Describe and explain why Britain 

converted to Christianity following the 

visit of Augustine and make a 

reasoned judgment about what the 

message from Pope Gregory to King 

Ethelbert might have been; 

 Recognise and describe some of the 

changes that occurred to buildings and 

ways of life in Anglo-Saxon Britain as a 

result of the country’s conversion to 

Christianity, and evaluate the costs 

and benefits for ordinary people 

compared with those of lords and 

noblemen; 

 Identify and describe the artefacts 

that were discovered in the Anglo-

Saxon ship burial at Sutton Hoo, 

explain why they are so important to 

historians and, using these artefacts, 

reach a judgment as to how the burial 

would have been constructed and 

carried out;  

 Identify, interpret and make a 

judgment about the origin of Anglo-



12 
 

Saxon place names in their own area or 

region of England. 

 

Were the Vikings 
always victorious and 
vicious? 

What was the “terror” that appeared in 

Britain on June 8th 793? 

Why was the design of their longships so 

important to the Vikings? 

What were the two treasures that most 

Viking Norsemen wanted from Britain? 

Viking horned helmets – historical fact or 

myth? 

Why is Alfred the only King or Queen of 

England to have ‘the Great’ after their name? 

Why did William Duke of Normandy invade 

England in 1066? 

 

 

Pupils should be taught about: 

 The Viking and Anglo-Saxon struggle 
for the Kingdom of England to the 
time of Edward the Confessor 

 The End of the Viking era in 1066, 
following the events of the Norman 
Conquest 

 Describe the reasons for the attack 

on the Holy Island of Lindisfarne in 

793 by people referred to today as ‘the 

Vikings’; 

 Describe why ‘Vikings’ is not, in fact, 

the correct name for these people and 

explain who the attackers really were; 

 Empathise with the likely feelings of 

the people of the Kingdom of 

Northumbria and the judgments they 

might have made as news of the attack 

spread; 

 Identify and describe the design 

features of a longship and explain why 

it was an ideal vessel for Viking raiding 

parties along the coast of Britain; 

 Interpret a range of source evidence to 

explain why most Viking Norsemen 

travelled to Britain in Anglo-Saxon 

times and justify their judgment; 

 Identify and describe the distribution 

of those areas of Britain settled by 

Viking Norsemen; 

 Compare and contrast the homes of 

Viking Norsemen with those of Anglo-

Saxons and suggest reasons for the 

similarities and differences observed;  
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 Explain the difference between 

historical evidence and a myth, folklore 

and a legend, with reference to both 

the commonly held belief that Viking 

Norsemen wore helmets with horns 

and that the outlaw Robin Hood really 

existed; 

 Evaluate evidence relating to the 

achievements of Anglo-Saxon King 

Alfred the Great, reach a judgment as 

to whether he is justifiably ‘great’ and 

justify their decision; 

 Describe and explain why William, 

Duke of Normandy, fought the Anglo-

Saxon King Harold for the English 

crown at Hastings on 14 October 1066. 
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Year 5 

 
 

Enquiry Ancillary Questions and content focus History National Curriculum Subject 

Coverage 

Learning outcomes in relation to 

knowledge and understanding, 

historical skills, vocabulary 

development  and key subject 

concepts 

Who were the Ancient 

Greeks? 

 

The story of The 

Trojan Horse: 

historical fact, legend 

or classical myth? 

 

Who were the Ancient Greeks? 

When and where did they live? 

How did Alexander the Great’s empire 

affect different people? 

What were the similarities and differences 

between Athens and Sparta? 

What exactly is the story of The Trojan 

Horse? 

What evidence exists to authenticate the 

story of The Trojan Horse? 

What other explanations could there be for 

the origin of the story of The Trojan 

Horse? 

 

Pupils should be taught about: 

 

 Ancient Greece – a study of Greek life 
and achievements and their influence 
on the western world  
 

 

Order key events chronologically during 

a period of history. 

Discuss the terms trade, empire and 

civilisation 

Explore the effects of Alexander the 

Great’s empire on different people 

Make comparisons between life in 

Athens and Sparta 

Discuss how democracy worked in 

Athens. 

Debate about life in Athens and Sparta  

Describe and explain the main events in 

the siege of the city of Troy during the 

Trojan War in Ancient Greece 

Evaluate and critique the visual, written 

and archaeological evidence which 

presently exists regarding the Trojan 

Horse, and begin to formulate 

conclusions 

Reach a conclusion and make a 

judgement regarding whether the story 

of the Trojan Horse is fact, legend or 

myth and justify their decision 
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Review and evaluate the historical 

evidence regarding the existence of the 

lost Kingdom of Atlantis and reach a 

judgement as to its reliability and 

trustworthiness 

Why did the ancient 

Maya change their way 

of life? 

Who are the Maya and where do they live? 

What are the main occupations of Maya 

people today? 

What did John and Frederick rediscover in 

1839? 

What do the ruins of Chichen Itza tell us 

about the lives of ancient Maya? 

Why do historians know so much about 

ancient Maya society? 

Why was pok-a-tok more than just a ball 

game? 

Why did the ancient Maya leave their 

jungle cities? 

 

Pupils should be taught about: 

 

 a non-European society that provides 
contrasts with British history – one 
study chosen from: early Islamic 
civilization, including a study of Baghdad 
c. AD 900; Mayan civilization c. AD 
900; Benin (West Africa) c. AD 900-
1300.  

 

 Identify, locate and describe the 

region of the world in which Maya 

people live and explain using a range 

of sources of evidence what the 

landscape, climate and natural 

vegetation of this area is like; 

 Identify, describe and provide 

reasons to explain the occupations of 

modern Maya people; 

 Refer to primary evidence to identify 

and describe the lost jungle cities of 

the Maya and reach a judgment as to 

their purpose, justifying their 

reasoning; 

 Understand through explanation the 

purpose of the ancient Maya city of 

Chichen Itza;  

 Describe the system of terraced 

farming used by the Maya in 

mountainous areas and explain why 

this method helped to stop the 

precious soil being eroded or washed 

away; 

 Infer using reasoning and informed 

judgment the purpose of a range of 

ancient Maya artefacts – including 
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stone carvings, hieroglyphs, clay and 

stone pottery and figurines and 

ornaments – justifying their 

conclusions; 

 Explain the social and religious 

importance of the Maya ball game pok-

a-tok; 

 Evaluate and synthesise a range of 

ideas to reach a judgment as to the 

likely cause of the gradual 

abandonment of the Maya jungle cities 

and justify their conclusions. 

 

 

Year 6 

How can we 

rediscover the 

wonders of 

Ancient Egypt?  

Where is Egypt and why do so many people enjoy going on holiday there? 

What is an archaeologist and how have they helped us find out about the 

past? 

How can you find out how ‘your town’ has changed? 

How can you recreate the wonders of the Pyramids? 

What have we learnt from the Ancient Egyptians writing? 

Who were the Pharohs, and why were they important? 

What would you ask an Ancient Egyptian? 

How can we all go Strictly Come Eqyptian dancing? 

Reflection: Were Egyptians more advanced than we are? 

Pupils should be 

taught about: an 

overview of the 

impact the Ancient 

Egyptians had on 

our society.  

Research  

Use dates and historical language in 

their work? 

Can they test out a hypothesis in 
order to answer a question?  
•Do they appreciate how historical 
artefacts have helped us understand 
more about British lives in the present 
and past? 
 
Can they describe historical events 
from the different period/s they are 
studying/have studied? 
•Can they make comparisons between 
historical periods; explaining things 
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that have changed and things which 
have stayed the same? 
•Do they appreciate that significant 
events in history have helped shape 
the country we have today? 
 

•Can they draw a timeline with 
different time periods outlined which 
show a range of information, such as, 
periods of history? 
•Can they use their mathematical 
skills to work exact time scales and 
differences as need be? 
 

How would you 

have survived 

in Medieval 

England? 

 

 

 

 

How brave and honest would you have to be to be a knight in Medieval 
England?  
What do we know about the code of Chivalry amongst knights?  
Is there any connection between ‘Ring a ring o’roses’ and the Black Death?  
How differently did the rich and poor live in Medieval England?  
How important was religion in the Middle Ages?  
Can you create a board game based around knights and Medieval England?  
Have neighbours always fallen out?  
Reflection: Children to produce a power point presentation on the advantages 
and disadvantages of being alive in the Medieval period.  
 
(New technologies were introduced, and England produced some of the great 
medieval philosophers and natural scientists) 
 

Pupils should be 

taught about: A 

study of an aspect 

or theme in 

British history 

that extends 

pupils’ 

chronological 

knowledge 

beyond 1066. 

Research knights and chivalry.  
Investigate some of the myths 
associated with the Black Death.  
Consider the importance of the War of 

the Roses and link it to other 

neighbours who have found it difficult 

to live with each other. 

 


